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ABSTRACT - ^ 

A national survey of all (676) teacher preparation 
proqraas in speech coBBUi\ication vas conducted during 1976 and 1977. 
Responses w^re, received froB 266 (U2%) institutions; of these 
responses, 219 (34%) were usable. This paper reports the * 
inforaationll and attitudinal responses on the follovin^ subjects: 
the depart Bent and the institution; ^state certification requireBents; 
the professional education sequence; the student teachinq experience; 
the Bet hods tourse; and the curriculuB within the Bajor. Tables of 
findings are include^; (Author /RL) \ 
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Abstract: During 1976-77^ under the auspices of the Eduaational Policies Board 
of the^.C.A.^ the author conducted a national survey of all teacher preparation 
-programs in speech ''communication. The purvey elicited ^informational and attitu- 
dinal responses about: (1) the department and the institutions; (2) state'' cer-^ 
tification requirements; (5) -the professional education sequence; (4) the stu-\ ' 
dent teaching experience; (5) "the ^methods ' dourse; and the curriculum withih^ 
the major. Responses were received from 266 (42%) institutions; of these res- 
ponseSy 219 (34%) were use^le. ' ' ^ 



This study^y-conducted during 1976-77', is the first effort to survey all 



.college level programs (with a major) leading to the certification o"f ^seciondary 
teachers of *si5eech communication'. The questionnaire contained 153 itenfe (nine 

pages) wid was designed to be as comprehensive as possible; hopefully, it will 

^ 2 
pro^H.de a basis for future . comparisons* The "central objective was to establish 

current treitds and project future- directions. Every attempt was made to develop 

questions which would provide a comparative base with pr^vic^ research.^ 

•According to information supplied by the State Education Departments, there 

are 676 programs wi^h majors leading to the certification of secondary teachers 

of speech communication, although Jthe actual number is somewhat closer to 600.^ 

Approxiifiately 45% of the accredited colleges in the United States have a teacher 

preparation program ia speech communication. The survey yielded a 34% (219) re-* 

turn. Addressed to Department Chairpersons^ the questionnaire was filled out 

by those faculty most resppnsible foif th^ teacft^r preparation program. 
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^Depajtment/Faculty/S^tudents 
Of the 219 respbpdents , approximately two4thirds (60Z) wer^ from state 
schools, while the reiijaining, (40%) were from pr]|.vately supported institutions, 
Alth^gh the name of tl^e departm^t in which the\ program existed varied con- 



siderably, the following four titles were most fAequent (85%): ^Speech and 
Drama (34%); Communication (20%); Speech^ Communication (18%); and Speech (13»)J 
The difference in department title- (afi well as dif^ferences in program) reflect 
the different perceptions of the field ^today. 

Most of the respondents. (80%) ^hold a full time '^appointment iii one of the 
^bove departments; one-third (32%) hold the rank of J)rof essor/and two-thirds 
(67%) have the Ph.D. ^* \ 

r . \ 

Within the past three years (74-76), the 219 .responding institutions gra- 
duated 4,285 students with teacher certification in s|fe^ch communicati^i^Jgiore 
than 1,400 graduates each year). If the respon'dingr Lnstitutions^ar^ any in- 

dication, we are graduating approximately 4,300 Aew teachers eaqh year (and 

/ » 

there has been 'virtually no decline during thaTpast th^ee years )^ It .8koi4d be 
noted, however, that while th6 number of mators grftduat^ing with^eacher certi- 
fication has remained almost the saJI, th^ number of m^ors has increased con- 

I i * 

siderably (See Table I). 
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.TABI-E/i (Means) 



1. ' Number ,of undergraduate pjaiors: 74-75 » 96.9 ; 75-76 - 106 .9;' 
76-77 - V2^. " _ 



2. Number of undergraduate majors seeking teaoher certification: 
74-75 - 16.7 ; 75-76 - 16 J ; 76-77 - 18:4. 

s y 

3. Number of undergraduate' majors who graduated: T^t-lk ^ 19.3 ; 
74-75 - 21.4; 75-76- - 28. " 



4. . Number of undergraduate majors graduating with teacher certi- 
* fication: 73-?4'- 6^; .74-75 - 6^; 75-76 - 6^*. 



Certification Requirements 
Table II presents a sunnn^ry of currei^t opinions regarding certification 
requirements. ^ 
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TABLE II " 
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« 

* 




Strongly 
. Approve 
1 • 


y /No 

Opinion 
2 3 


Strongly 
Disapprove 
^ , 5 



1. 



There<:should be separate 
certification standards 



for speech and theatre. 



7t 



S.C.A. should becomj 
accrediting agency. 



an 



39X 



J 8% 



The program shall pro- 
vide for competencies ^n; 
— '/p^ech fundamentals 
>ersonal proficiency 
in oral communication 
--public address / 
— oral interpretation 
— dramatics 

— simple^ speech pi;pblems 
— ^dialedfts anc^ other 
regionalisms 

Certification standards 
Vecomtnencied by S.C.A. 
(Speech Teacher , Novem- 
ber, 1975) arfe adequate. 



19% 



25% 



13% 



18% 



\ 3721 31% 



17Z 



■Mi 



15% 



12% 



12% 



14% 



15% 


( 2% . 






23% 


. 3% 


.2% 


2% 


24% 


7% 


4%' • 


' 2% 


27% 


13% 


3% ' 


• 3Z 


25% 


14% 


9% 


6% 


31% 


15% 


10% 


4% 


25% 


35% 


.;3% 


5% 



41% ' 22% 



4% 



1%- 



Professional Education Seqjitence 



The averafee number of semester' credits «qu±red in the professional educa^ 
tion sequence was !24^J&; A vast majority (81S of the respondents felt that' 
these requirements were "very adequate" (35tS|>r "adequate" (46%) . Most in- 
stitutions require a course in the "Psychology of Education" and in the "Phil- 
osophy of Educatid^irN Other course recfuiremen^ in' fijdncatiofi, except for stur 
dent teaching, variejl considerably. Most instlMitlons (91%) require a 



/• 

. ■ - / 



proficiency level (or course requirement) in English, while only '42% have a 
si^milar requirement inj^speech communication. y\ ' \ 

. f * Student Teaching . ' ^ ' i 

More than half (53%) of the respondents reported that^the supervision of. 
student teaching was assigned to someone outside of their department. Most (52%) 
reported" th^t 'the supervisor was responsible for grading the stiident teaching 
^ experience. However, the majority (51%)° aJ.so indicated that either "ni> graded 
or '^ass-fail" (rather than a letter grade) was^the grading sys.tem employed. Al- 
though! most faculty re^e^^e a load reduction for- student teaching, the formula 
varied so much than, noT single pattern dominated. The duration of studetit teach- 
ing al%o varied (ranging from 1 to 25 weeks); most (57%) reported the fl)llowing 
time spans:, eight- weeks (18%); ten weeks (12%) *^ixteen weeks (16«); a^<} 
eighteen weeks (11%). The student credit hours received 'for student teaching 
ranged from three credits to twenty-five .credits and the mean for all r4st>ondents 
was 8.6 hpurs. A majorlty|(74%) reported between six to twelve, ^jemesteff iiredlt 
.hours: 24% reported six credit hours; 26% .reported eight credit Itburs;' 12% re- 
ported ten credit hours; 12% i;eported twelve credit hours. Most ^ponden^s re- 
ported that they' observed the student teacher three times, spend^ (on the ^ ' 
average) 2.7 hours' a week with the supervision of stutfeht teacl^j^^* 

The Methods .Course 

Most respondents (.80%) indicated that a methods course in tji^feaching of 
speech commuhicatidn Was tequlred and that it was taught by a facui|r meiqber In 
the spefech/donmuni cation desartnjent (88%) . Although most respondeat! indicated 
that the course also addressed the teaching of theatre, 20% reooited' that their 
institutions had a separate methods course for theatre. TypiJLlIy the methods 
: course/is three semester cr.edit hours (58%) and most 05%) Wd the hpurs' 

• ■ ■ . ' ■ - . 
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required to b6 "adequate." Most Instruc/ors (52%) require observation of In- 
structlon ii/ the' sicjbndary ciassroom ano a third (36%) require the students to 



teach a unit in th^ secondary school 



./ Most 



(51%) of those instructors who do 



^ / - / * / . . , 

n,ot Include a'teafchlng experience Irf the methods course, noted that they thought 

it ough/ to be -Included.! ,Most Ins^tltutlons (54^) do not require a minimum G.P.A. 



in the ipajor for students entering the methods course.* 



|/one of the more interesting aspects of the survey pertained to the content 

o^f/the methods course. As^ncyfced ii^ the t^able below, ^most respondents emphasisief/^ 

/ • / ^ / 

Ci) the teaching of public speaking ^1 interpersonal connunl cation,. (2) the deve^- 

opment of teaching resources, and (3) lesson plans. Beyond these areas, they 

' ' ^ ^' / " ' 7 

emphasis varies, al^hou^ not perhaps^ as much as previous research has indicated. 
In sum, our approach t/6 the methods course i^toduces a ratHer consistent pattern. 





/ 

/ 

/ 




TABLE III 
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■ I 












No 


.Some 


/ Major 








Emphasis 


Emphasis 


Emphasis 






9 


1 2 


3 


4 5 , 




/ 




' — ^ ' : — 







1. Teaching of public speaking 

2, teaching of film' 

3. , Teaching of broadcast media 

4, Te^apKing of interpersonal 

connnunication 
• 5, ^Teaching of drama 

6. Teaching of communication' 

theory 

7. Teaching of jourhaiif 

8. ^ Teaching of oral ±ntefp%A- 

*.tation i'* • 

9. Directing media activities 

10. Directing .debate forenslcs 

11. Dlr^ctinjg theatre 

12. Development of teaching re- 

sources (one ared) 
13* Develpp^nt of teaching re- 
sources (all' areai^) 



3% 
49% 
30% 


3% 
27% 
23% 


2lX , - 
19% . 
■ 33% • ' ' 


^9%'. • 
?%• ■ 
ip 


33% • 
1% 
2% 


8% 
11% 


• 8% 
15% 


25% 
28% 


35% 
26% 


23% 
21% 


15% 
70% 


^ 16% 
14% 


43% 
9% 


19% 
5% . 


7% 

. "2% 


1A% 
'39% 
11% 
15% 


28% 
-25% 
',12% 
^ 19% 


'. 32% 
26% 
30% 
. 26% 


17% ~ 

lot 

33% ~ 
24% 


9%. ' 
.5% 
13% 

m . 


10% 


8% 


22^ 


27% . 


33% 


8% 


14% 


26% • 


27% 


24% 
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14^. Development ofv lesson plans 
15^ History of speech education 

16. A philosophy of, the field 

17. Test construction _ 

18. Criticism of communication 

behaviors 



No 

Emphas-ls 
l' 


1 


Some 
^mphasls 

3 


-4 


Major ^ 
' Emphasis 


3% . 


6% 


14% 


30% 


48% 


. 24% 


40% 


23% 


9% 


3%'. 


6% 


12% 


30%- 


28% 


24% 


' 8% 


17% 

i 


37% 


28% 


9% 


9^ 


8Z 


28% 


37% 


19%* 



' * ^ * The Major ^ ^ 

^ Most institutions (52%) require between 31 and 40 semester credit hours 
in speech communication for t^he major seeking teacher certification although 
there is considerable variance. Table IV pr cocnt o the - r ange of semester cre- 
dit hour requirements and the percent of institutions which adhere to %hat re- 
quirem^t. 



^' TABLE IV 



Range bf Semester Credit Hour^ ^ Percent 

Tt I ■ ■ 



24 semester iioifts (or less) . '. ^rTT^ .... 19, 

25-30 semester jho.urs ..... ^ . . 23 

31-34 semesterrbours- . . . 7 . - . . . r -^ ........... 16 \ 

35-40 semester hours * . * r 36 

42 semester hours (or above) . . ^ ^ \ 10 



Most respondents (85%) indicated that the course requirements stipulated 
specific courses (Mther than optional requirements yhich allow for a selec- 
tion between two- or three courses). Those courses required by most instil 
tutions . (50%. of more) Include: oral interpretation, ,argumen_J^ and public 



ft 



address. No otheir courses are required^ by 50% or' more of the responding instltv 
tions. . ' . J ' ' 

*The survey also sought to establish .attitudes toward requiring specl>fic 
courses! Table V lists those courses which most respondents thojught "ought to b< 
^reqpired" or "probablJi shodld be required." 



^ TABLE V • 



I ' t ^ Ought To Probably Should Combined 
. Be^Required Be Required . Percent 



1. 


QisAisaion , 


# ^ 65% 


26% 


. 91% 


^ 2. 


Interpersonal 










Communication 


64% 


26% 


dOK 

81% 


3. 


Drama «« 


62% 


19% 


4. 


Argument' . 




27% 


86% 


5. 


Public Addrfess 


5*8^ 


24% 


82% 


6. 


Oral Interpretation 


5l5% 


24% 


82% 


7. 


Directing Debate Acti- 










vities 


5^ 


32% ^ 


84%. 


8. 


Persuasion 


*49% 


39% 


88% . 


9. 


Directing Drama Acti-^ 










.{ ' vlties 


♦2% 


31% 


73% 


• 10. 


Communication Theory 


. 38% r 


35%, 


. 73% 


11. 


Voice and Articulation 


24%' 


62% 


12. 


Mass Communication 


26% 


, 56% 


13. 


^ Rhetorical Theory 


24%^ 


31% 


- 55% 


' 14. 


Broadcast Media 


iru 


29% 


52% 


15. 


Directing Media Acti- 










vities 


18% ■ . 


32% 


50% " 



It is noteworthy that the , three courses which received the Highest level 
of endorsement are not required at most institutions. If the attitudinal res^ ' 
ponse is considered indicative, w6 could" expect to see course work in discus- 
sion arid interpersonal (or small group process and human 4.13 tei^ect ion) become a re 
•quirement. The lil^elihood^f drama becoming a course requirement will 
doubt^diy be affected by the acceptance or rejection of drama as a. separate\(o:r 
sp^f^ial) certification area. Obviously, at the present time', most iiUh^titution^ 



do not separate these, areas Similarly, the* likelihood that a. course (or couijses) 
in mass coinnunicat;ion Would 'become a requirement for the_^st\iden^ seeking teacher 
certification vcLll be affected by the outcome of current efforts- to reshape cer- 
tification requirements. • ' . ' 



FOaiNOTES ^ " • ' ' 

1 

This study stemmed from a recommendation ' of the Memphis Conference of ; 
•Teacher Educators (1973). Specifically, the Conference requested that ^hf 
Bducatl^onal Policies Board "coitoission a survey of * teacher education in ^eech 
communication!" ' « *^ * (i 

A copy of the 'questionnaire and the^r&ponse obtained on all items is 
available from the author. * ' \ , ^ 

Several people were involved, in the construction of the questionnaire. 
-A pilot study was conducted in 1975 and the instrument w*s refined further in 
1976. Members of the Educational Pojicies Board (Ron Allen, Robert KiSler, 
Sharon Ratliffe, and Barbara Lieb-Brilhayt) were especially .helpful. Studies 
conducted by Wilds (1918), Ritter (1937), Erickson (1363), Applfebaum and * 
Jen^on (1973) and Julian (1975) we^e esp^ially helpful ""in coriltructing the 
questionnaire, k - 

Fifteen percent 6f the respondents (34) reported that the program did 
not exist. . In addition, th^ listi^ng used f6r q^ilifornia is not accur-ate. , \ 

Such variations as""Sppeclj and The^^," the addition of "Arts'^'or. '^ArtaT 
and Sciences," and the use of the plural, rather than the singular, were in- 
cluded in the above four qategories; ^ 

6 ^ ' . ' ' ' 

Responses were tabulated on the basis of stat6 (as well as region); con- 
sequently, further reseai^ch could' establish a correlation between the state and 
the attitude of th& respondents' toward the specific certification* standards 'in 
that state. . ' 4 

7* ' / * . . . 

Unfortunately^ the statement is vague, (for it is not clear whether speech 
and theatre perceived aS a separate cat^ory or two separate categories. 

8 • - • ^'--^ ^ » 

Given the l^vel of support for the idea of accreditation, the association 

may very well want to cor^ider the possibility of providing such* a service. " 

^TJie S.C.A./A.y.A. Joint Task Force on Teacher Preparation recently (1976) 
formulated a statement of "Competency Models in Communication and Theatre." 
That statement sets ^orth separate cothpe fancies for "specialists" -at the se- 
condary leVel in: (1) speech communication (with additional competencies for 
the forensics specialist), (2) theatre, and i3) mass communication. 



